Chapter 1
Goal Setting - Week 1 
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Objectives: The Student Will Be Able to 
	Understand the importance of the test and its implications broadly
	Establish a “base line” for further improvement in testing and in reading
	Make a reasonable goal for improvement on the overall test and the individual sections of English and Reading

 
	On the first two days of class, while classes are being balanced, students are moving in and out, and things are generally crazy, it is the perfect time to discuss with your students what the test is and what their goals are.  It is also crucial for you to find out where students are on the ACT, where their strengths and weaknesses lie, and how best you can help them reach the district’s and more importantly, their own goals for the ACT.  A common question students have about the ACT is, “What’s a good score?”  Just as common might be the response, “two points higher than I have.”  However, there are certain scores that serve as benchmarks for success in entering college or determining readiness in a variety of post high school pursuits.  Consider the following chart:
	Once students understand how their score compares to expectations, it is much easier to encourage focus in the class.  Simply put, if they know what they are aiming for and agree to its importance, it is easy to create buy-in for the remainder of the class, regardless of the fact that much of the class is rather tedious.  It is strongly suggested to request previous scores either from the school or the students themselves so that a goal can be set.  Whether or not the student has previous scores, the first week in class should also include an initial practice test in both English (45 minutes) and Reading (35 minutes). These tests should be used with any previous results to begin using this document to chart the students’ success. Remember that repeated exposure to the test is especially effective when students are given direct instruction and review for individual questions. It is expected that by the end of the nine weeks, at least three full sections have been administered in a timed environment.
	This chart is extremely versatile, and it is encouraged that students use it for each of the four sections as they take individual practice sections or receive results from ACT tests they have taken.  There is space for the date of the administration, the raw score and the ACT score on the chart.  Additionally, for each date there is space below the chart for the students’ reflections on the test and goals for the next administration so that they can actively participate in their own progress.  
	To help with student goal setting, use the chart above with raw score to ACT subject score conversion, which shows how many questions a student would need to get her desired score. 
	Finally, in week one it is important to begin working on reading endurance, primarily because the only way to significantly improve is through frequent, even daily exposure to increasing difficulty of text. According to most studies, the lexile level of the ACT is somewhere between 1100 and 1250, but most high school materials fall short of this range. 
  
[image: ]Taken from: http://www.scilearn.com/blog/lexile-scores-chart-high-school-reading
	If you do not have the current reading levels of the students in your class, the following conversion chart may be helpful in determining where they are: 
[image: ]Taken from: https://biblionasium-assets.s3.amazonaws.com/assets/reading_levels.jpg
	Considering your students’ lexile score is a good way to judge their ability to handle the text complexity of the ACT.  For this, the teacher can choose readings that bridge the gap between their current level and the level on the test.  The following website allows for a free lexile analysis of passages of 1000 words or less, and contains a glossary of titles whose lexile levels have already been determined. 
	However, the reading process should not be overly taxing.  After all, a thorough reading of the passage on the ACT with sufficient time to answer the questions should be done in three and a half minutes or less. Therefore, reading practice can be more effective and more relevant to testing procedures in much shorter doses.  A student or an entire class may start with the expectation that the passage should be read in seven to eight minutes, and gradually speed up to the goal of three minutes. 
	When choosing reading passages, a variety of subject areas should be chosen, and the majority of passages should be nonfiction to align with the subject areas within the Reading test: Fiction, Social Studies, Humanities, and Science. 
	The following is a suggested schedule for the first week of class: 
		Day 1 - Intro to the class, expectations, and introduction to the test
		Day 2 - Practice ACT English test 1 
		Day 3 - Practice ACT Reading test 1
		Day 4 - Data day and goal setting
		Day 5 - Reading introduction - Lexile levels, reading practice
	It is important to grow the skills of english composition and reading over time, and for this reason it is strongly suggested that each week include both mini lessons on the English and Reading subsections of the ACT.  For this reason, weeks 2-8 will be divided into English and Reading sections.  For example, Chapter 2 is English Week 2 and Chapter 3 is Reading Week 2.  
Chapter 2
Week 2 - English
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test
	Delete material because it is obviously irrelevant in terms of the focus of the essay
	Identify the purpose of a word or phrase when the purpose is simple (e.g. identifying a person, defining a basic term, using common descriptive adjectives)
	Determine whether a simple essay has met a straightforward goal. 

 
	Before any discussion of mini lessons for the week, it is important to review two concepts relevant to the test: the ACT score ranges and the categories of questions on the test.  
The district’s goal broadly is that 60% of graduating seniors score a 20 or higher on the ACT test.  Therefore, many, if not most of the students in the class should have a score just below that goal.  In fact, the majority of the strategies in this guide are directed toward those students best served by the score range of 16-19. Students who have mastered this level should receive at least a 19 on their ACT subject area score.  The ACT itself divides each College and Career Readiness standard into six score ranges which correspond to the level of difficulty and complexity of skills tested. A complete list of the score ranges of each of the ACT’s “Key Ideas and Details” can be found here. 
It may also be helpful to know that the ACT considers the scores of 18 in English and 22 in Reading to be “The ACT College Readiness Benchmarks.” These benchmarks on the ACT correspond to a 50% chance of earning a “B” or 75% chance of earning a “C” in a corresponding college course. 
Finally, although the following chapters will be dedicated to one or two of the ACT’s “Key Ideas and Details,” test questions will, in many cases, test more than one key idea at the same score range. 
 
Mini Lessons for Week One:  
TOD 301: Delete material because it is obviously irrelevant in terms of the focus of the essay. 
Your students probably know by now that the questions on the ACT are based on underlined portions of essays to the left of the questions.  However, basic vocabulary of the test may at times elude the student.  At least one student in class will not know the word “omit,” as in “omit the underlined section.” It will be necessary at times to identify and directly teach academic vocabulary in the context of the test.  Here is a link to a list of high frequency (especially those highlighted in blue) words used on the ACT.
The question may also use the word “delete” to indicate that the underlined section is unnecessary.  This choice is right more often than students usually believe it to be.  
Guiding question: Is this material necessary for the sentence, or are the ideas represented here off topic?  
Example: When the cargo was finally unloaded from the boat, which was more than 200 feet long, it was obvious that the official records of the ship’s contents had been tampered with.  Here, the underlined portion is not relevant to the meaning of the sentence.  Since it does not add to the main idea of the passage, it should be deleted. 
 
TOD 302: Identify the purpose of a word or phrase when the purpose is simple (e.g. identifying a person, defining a basic term, using common descriptive adjectives) 
	Like the objective above, questions from TOD 302 test the focus of an essay. Questions from this objective often take the Yes/No format, which asks if the underlined section is necessary or appropriate to a specific purpose. This question is intentionally cognitively confusing. It forces the student to complete two different tasks: to determine whether the selection is appropriate to the purpose (Yes/No), and to justify that determination. 
	Instead of taking the question as it is, encourage the students to cross out the words “Yes, because,” and “No, because.”  The remaining portions can be treated as a true/false question, which speeds up the process of answering the question and reduces confusion. Try with the example below: 
Guiding question: How does this portion of the sentence add to the meaning of the sentence, paragraph, or larger passage?
Example: When John F. Kennedy became president, he was seen as young, idealistic, and symbolic of a new generation of American leaders.  His ideas centered on initiatives like the Peace Corps, (1)which encouraged the country’s youth to spread American values throughout the world through service.  
	At this point, the author is considering adding the following accurate information: “a volunteer organization which focuses on the developing world” Should the writer make this addition here?  

	Yes, because it illustrates the interests of past presidents
	Yes, because it explains an unfamiliar term
	No, because it provides information unrelated to the rest of the sentence
	No, because it does not connect directly to Kennedy

 
TOD 303: Determine whether a simple essay has met a straightforward goal
The questions which test TOD 303 will invariably be found at the end of a passage, and ask about the preceding passage as a whole.  This question may be one that slower readers may skip  at first, since it requires having read and comprehended the entire passage.  Further, this question is also commonly tested with the Yes/No format. 
The question may ask  if the essay would be an appropriate response to a question which at first may seem tangential or completely unrelated.  A careful judging of the author’s purpose is key to getting this question right. It may be helpful in building skills for this standard that students regularly summarize the frequent reading passages AND answer the question, “What was the author’s purpose in writing? 
Guiding Question: Does the essay as a whole clearly answer a prompt?
Example: Suppose the writer’s goal had been to explain how Native American artists choose their subject matter. Would this essay accomplish this goal? 
	Yes, because the article compared this specific artist to previous artists.
	Yes, because the article linked each piece to the symbol it represents.
	No, because the article focused more on the artist’s materials than her subjects.
	No, because the article did not discuss the planning stages of each work. 

Chapter 3
Week 2 - Reading
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test
	Locate simple details at the sentence and paragraph level in somewhat challenging passages
	Draw simple logical conclusions in somewhat challenging passages

	(Red section repeated from chapter 2) Before any discussion of mini lessons for the week, it is important to review two concepts relevant to the test: the ACT score ranges and the categories of questions on the test.  
The district’s goal broadly is that 60% of graduating seniors score a 20 or higher on the ACT test.  Therefore, many, if not most of the students in the class should have a score just below that goal.  In fact, the majority of the strategies in this guide are directed toward those students best served by the score range of 16-19. Students who have mastered this level should receive at least a 19 on their ACT subject area score.  The ACT itself divides each College and Career Readiness standard into six score ranges which correspond to the level of difficulty and complexity of skills tested. A complete list of the score ranges of each of the ACT’s “Key Ideas and Details” can be found here.
It may also be helpful to know that the ACT considers the scores of 18 in English and 22 in Reading to be “The ACT College Readiness Benchmarks.” These benchmarks on the ACT correspond to a 50% chance of earning a “B” or 75% chance of earning a “C” in a corresponding college course. 
Finally, although the following chapters will be dedicated to one or two of the ACT’s “Key Ideas and Details,” test questions will, in many cases, test more than one key idea at the same score range. 
 
Mini Lessons for Week One: 
CLR 301: Locate simple details at the sentence and paragraph level in somewhat challenging passages
Careful reading of the readiness standards in reading at this level may prompt the question, “what exactly are ‘somewhat challenging passages’?”. According to the ACT board, the score range of 16-19, where this phrase is repeated, is the range expected to be mastered by an on-level student in eighth to ninth grade. With this in mind, the teacher can better choose passages that cater to that level of difficulty, although in many student cases it may be changed to better cater to an individual student’s ability. 
NewsELA is an effective interactive and free site (provided you and your students register) that will deliver differentiated versions of current news article. It may also be a great help in tracking student progress over time.
It should also be pointed out that questions based on the Key Ideas and Details standards (CLR, IDT, REL) account for a larger percentage of ACT reading questions than any other standard, and therefore offer the greatest opportunity for growth. 
Questions at the 301 level will ask about details explicitly stated.  For the purposes of reading improvement, many approaches exist to assist students with the identification of simple details. Speed is the primary factor, however, so any approach mush take that into account.  One tip does seem to save precious seconds no matter which approach is used: the finger trick. Since the questions on the reading test are laid out side by side with the reading passages, it is possible to “keep your spot” on both pages simply by holding a finger in position.  This seems silly to most students, but using it saves time in moving back and forth from the passage to the questions.  If it only saves five seconds per question, however, the student has gained almost three and a half minutes in the scope of the test. 
Guiding Question: Where in the passage can we find an explicit answer to the question? 
Example: According to the passage, the number of readers of the Sunday newspaper has reduced by the same amount as:
a. The population of the larges three cities in the U.S.
b. The number of citizens reaching retirement age
c. The total number of people shopping at traditional malls
d. The size of the viewing audience of the television nightly news
 
	CLR 302: Draw simple logical conclusions in somewhat challenging literary native 
Inferencing skills can be extremely challenging to teach, particularly if the student has already reached high school without a strong background in reading. Consider for both standards CLR 301 and 302 allowing students to write two column notes about the short selections they read before answering questions.  Having one column of facts about the passage and another column giving reasonable responses to what can be guessed can be invaluable to the process of encouraging students to identify critical content and interact with the text. Usually, questions which test CLR 302 use information from a paragraph or less, but at higher levels thee question may test an entire passage, a much more subtle inference, or ask for specific details that support an inference. 
Guiding question: Based on the information in this paragraph, what conclusions should we reach?
	Example: The big question is whether the life-like toe was worn mainly for looks or if it actually improved the balance and functioning of its wearer. There has always been a tension between aesthetics and functionality since people first crafted artifical limbs, explains Katherine Ott, a curator of the division of medicine and science at The National Museum of American History. (Taken from Smithsonian Magazine)
According to this paragraph, it is reasonable to assume that
a. It is unclear what the intended purpose of the toe was. ‘
b. The toe was used to keep balance. 
c. The toe was used to make the wearer look more like others.
d. The toe was only used because the person who used it was of high status. 
 
 
 
Chapter 4
Week 3 - English
[image: ]
Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test
	Determine the most logical place for a sentence in a paragraph
	Provide a simple conclusion to a paragraph or essay (e.g. expressing one of the essay’s main ideas)

Mini Lessons for Week Three:  
ORG 301: Determine the most logical place for a sentence in a paragraph
	At the end of certain paragraphs, there may be a question that asks where it may be best to insert a sentence.  These paragraphs will have sentences marked with letters (A, B, C, D), so that it is clear where in the paragraph the new sentence should be inserted.  At this level, the questions will rely primarily on cause and effect relationships or simple chronological order.  However, at higher levels of questioning, this standard often is used in conjunction with author’s purpose or questions of redundancy. 
To teach logical sequencing, it may be appropriate to practice through manipulatives. A practice paragraph can be cut into individual sentences, and students can move their sentence strips into what they consider the proper order. 
Guiding Question: Where is the best place for this sentence in this paragraph?
Example 1: The writer is considering adding the following true statement to the paragraph: 
		Each person involved was expected to complete the survey as quickly as possible and was prevented from changing an answer once it was given. 
If the writer were to add this statement, it would most logically be placed at:
a. Point A
b. Point B
c. Point C
d. Point D
Example 2: For the sake of logic and cohesion, Sentence 4 should be placed:
a. Where it is now.
b. Before sentence 1
	After sentence 1 

d. After sentence 2
 
ORG 302: Provide a simple conclusion to a paragraph or essay (e.g., expressing one of the essay’s main ideas).
Providing a conclusion introduces students to upper level organization questions as it is simpler to summarize a paragraph’s ideas than it is to introduce or transition ideas in an unfamiliar paragraph. Questions from ORG 302 will be found at the end of a paragraph and may take a number of forms: the standard form an underlined sentence and answer choices of A. NO CHANGE followed by other options, options that must be chosen from, or the Yes/No form, which will ask if the given sentence is an appropriate conclusion. 
Guiding question: What sentence best concludes the ideas in this paragraph?
Example: Which choice most effectively concludes the sentence and the essay? 
a. NO CHANGE
b. Most cars produced this way will be shipped to dealerships in far less time.
c. The next generation robot workers would never complain about conditions or go on strike
d. Regardless of certain problems, more car factories will increase the number of robot workers in the future. 
Chapter 5
Week 3 - Reading
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test.
	Identify a clear central idea in straightforward paragraphs in somewhat challenging literary narratives.
	Identify clear comparative relationships between main characters in somewhat challenging literary narratives.
	Identify simple cause-effect relationships within a single paragraph in somewhat challenging literary narratives. 

Mini Lessons for Week Three:  
IDT 301: Identify a clear central idea in straightforward paragraphs in somewhat challenging literary narratives. 
Please note that at this band, the ACT standards often use the term, “literary narratives.” At higher bands, this term disappears in favor of the term, “passages.” It is reasonable to infer that the ACT deems the first Reading passage (Prose Fiction) and to a lesser extent the third passage (Humanities) are considered less challenging than the other sections.  
Guiding Question: What is the main idea of this passage? 
Example: The passage as a whole can be characterized as the writer’s 
a. Reflections of the importance of spending time with family.
b. Description of the differences between his childhood home and his current home.
c. Claim that living in the country is more beneficial than living in the city
d. Worries about the loss of small communities across America
 
	REL 301: Identify clear comparative relationships between main characters in somewhat challenging literary narratives. 
It should be noted that this standard at this level also focuses on the “literary narrative,” and that higher levels of this standard also change to “passages” generally. At the 301 level, questions will test comparisons of main characters in two paired passages when there is strong emphasis on one character, or two main characters in a longer passage that deals with a relationship between two characters. This may be a similarity or difference, or it may be a simple inference about the change of characters over time.
However, at higher levels, the standard broadens from “characters” to “relationships,” which broadens the scope of the standard to scientific theories, social science interactions, and more complicated statements about the human condition (themes).  
Guiding Question: How do these two characters (events, ideas) relate to each other?
Example: According to the passage, the main difference between Nick and his peers in college is 
	He is a “politician” who is always trying to get on everyone’s good side.
	He is a lonely person who doesn’t talk much to others.
	He is always trying to see things from others’ perspectives.
	He is far less interested in sports than most others 

 
REL 302: Identify simple cause-effect relationships within a single paragraph in somewhat challenging literary narratives. 
This standard remains generally unchanged throughout the sequence. 403 drops the “within a single paragraph,” 505 changes to “more challenging passages,”and so on. At the 302 level, these questions may seem like simple summary, which is not entirely incorrect. At the most basic level, understanding cause and effect grows out of the ability to summarize and paraphrase effectively. Howver, as it moves up the scale, the passages become more challenging and the cause and effect relationships become more subtle.  Look for key phrases such as, “in order to” when looking for this standard. 
Guiding question: What caused this to happen? OR What was the effect of this? 
Example: According to the passage, the process of balancing the budget is complicated by all of the following factors EXCEPT:
	The influence of lobbyists
	Individual Politicians’ own district interests
	The need for new taxes to be approved by a large majority
	The conflicts of voters’ priorities

Chapter 6
Week 4 - English
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test.
	Delete obviously redundant and wordy material. 
	Revise expressions that deviate markedly from the style and tone of the essay. 

Mini Lessons for Week Four:  
KLA 301: Delete obviously redundant and wordy material.
One of the hallmarks of the ACT test is its reliance on brevity.  In fact, many students have found a good strategy in looking first at the shortest answer choice, only choosing another answer after eliminating shorter ones.  
Guiding Question: What is the shortest complete way to state this idea?
Example 1: The uninterrupted sound annoyed everyone with its never-ending tone. Here, the underlined portion is repetitive, and therefore unnecessary.
Example 2: This account has an increasingly serious dimension. 
a. NO CHANGE
b. dimensionality about which to ponder.
c. dimension, as it relates to gravity.
d. dimensionality of its own self.
Here, the shortest answer avoids all redundancy and wordiness. 
 
KLA 302: Revise expressions that deviate markedly from the style and tone of the essay. 
	This standard is an umbrella that covers colloquialisms, use of conjunctions to control the flow of prose, and word choice generally in higher level KLA standards.  “Style and tone” can be taken to mean the register of language the passage is written at (e.g.: slang, informal, formal, frozen) or the emotional weight of the passage, which can bleed into questions of author’s purpose (TOD standards). 
	Guiding question: Which choice best matches the style of the rest of this essay? 
	Frequently with this standard, the style or tone will be given to the test taker in the question, and the student will be asked to identify which choice best agrees with the stated style or tone. If the style or tone is necessarily wordy, then questions from this standard and its subsequents may intentionally break the “rule of brevity”  
Example: Which choice maintains the passage’s suspenseful tone and most closely follows the punctuated style of this section of the essay?  
Chapter 7
Week 4 - Reading
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test.
	Analyze how the choice of a specific word or phrase shapes meaning or tone in somewhat challenging when the effect is simple.
	Interpret basic figurative language as it is used in a passage.

Mini Lessons for Week Four:  
WME 301: Analyze how the choice of a specific word or phrase shapes meaning or tone in somewhat challenging passages when the effect is simple.
Again, with this standard, the changes through the sequence are minor, with the only differences being the difficulty of the passage and the subtlety of the effect. In order to have students understand the subtle differences of individual vocabulary, it may be a good idea to have students make vocabulary timelines of certain words, with the most positive synonym on one side and the most negative synonym on the other side. Students could be assigned one or more words, produce a list of 5-10 synonyms, and justify where they place them on a continuum. 
This question may also test the student’s understanding of multi-meaning words in context. In these questions, the student will be asked which meaning of a particular word is most appropriate in the passage.   
Guiding Question: How does this word or phrase affect the passage? 
Example: As it is used in lines 42-3, the phrase “key, often contentious topic,” refers to 
	the fact that Ai Weiwei’s views are politically charged
	the knowledge the government has of his work
	the fact that many people see him as a criminal
	the use of children’s toys in artistic expression

 
	WME 302: Interpret basic figurative language as it is used in a passage. 
Yes, the ACT will expect students to know and identify some basic figurative language terms when tested on this standard. Luckily, the ones on the ACT rarely, if ever, go beyond the simple list that every sophomore should be well-acquainted with: simile, metaphor, personification, alliteration, allusion, etc. At higher levels, this standard will test the “figurative meaning” of a passage, and will expand to technical, academic, and “domain-specific” language.
Guiding Question: What is the figurative language used here? (How does this figurative language affect the passage?
Example: When the passage states “Even Coates, who is not averse,” it is most nearly referring to 
	the fact that Coates dislikes his fame
	the fact that Coates accepts his popularity among white readers
	the fact that Coates realizes the need to write about issues of race
	the fact that Coates uses only one style of writing to accomplish his puppose

  
Chapter 8
Week 5 - English
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test.
	Determine the need for punctuation or conjunctions to correct awkward-sounding fragments and fused sentences as well as obviously faulty subordination and coordination of clauses. 
	Recognize and correct inappropriate shifts in verb tense and voice when the meaning of the entire sentence must be considered. 

This week would be an excellent time to schedule a second practice test for each of the sections students have been studying. Remember that repeated exposure to the test is especially effective when students are given direct instruction and review for individual questions. It is expected that by the end of the nine weeks, at least three full sections have been administered in a timed environment. 
The remainder of the standards in English are heavy in grammar.  It will be clear which students have had thorough instruction with DGP and which have been given more wholistic instruction.  At this point, it may be helpful to go through a modified or accelerated DGP instructional piece in order to supplement standards in weeks 5-8.
Mini Lessons for Week Five:  
SST 301: Determine the need for punctuation or conjunctions to correct awkward-sounding fragments and fused sentences as well as obviously faulty subordination and coordination of clauses.
At this level, most questions from this standard will focus on simple conjunctions and comma use.  Therefore, it may be helpful to review dependent and independent clauses as well as coordinating and subordinating conjunctions.  Further, it would not be strange to see a semicolon as a correct answer choice and a dash or a colon as a distractor (at this level of the standard).  Most students need to be reminded that the only real use of the semicolon in the ACT is as a joiner of two independent clauses with equal weight to a coordinating conjunction and comma combination. 
Guiding question: What is the best way to join the clauses in this sentence? 
Example 1: While he longed to return to his home on the beach- he knew that his family would suffer for his selfishness. 
	NO CHANGE
	beach:
	beach;
	beach,

 
SST 302: Recognize and correct inappropriate shifts in verb tense and voice when the meaning of the entire sentence must be considered.
It can be tricky to teach certain students why consistency of tense and voice is important, particularly with those students who do not distinguish between informal communication between peers and formal writing. Many students may find no problem using past perfect forms for simple past or switching between first and second person in the space of a single sentence. Here’s a handy timeline of English tenses for those who need to see the differences. Higher versions of this standard take into account larger and larger sections ranging up to the entire passage, but at this level the standard is contained to individual sentences. 
Guiding Question: Are the tense and voice in this sentence consistent?
Example: It was winter and the wind was blowing, so we would have needed much thicker jackets as we walked around the lake. 
	NO CHANGE
	we would need
	we needed
	we will need

 
	 
Chapter 9
Week 5 - Reading
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test.
	Analyze how one or more sentences in somewhat challenging passages relate to the whole passage when the function is simple.
	Interpret a clear function of straightforward paragraphs in somewhat challenging literary narratives.

	This week would be an excellent time to schedule a second practice test for each of the sections students have been studying. Remember that repeated exposure to the test is especially effective when students are given direct instruction and review for individual questions. It is expected that by the end of the nine weeks, at least three full sections have been administered in a timed environment.
Mini Lessons for Week Five:  
TST 301: Analyze how one or more sentences in somewhat challenging passages relate to the whole passage when the function is simple.
Text Structure questions often begin with the phrase, “In the context of the passage, the primary function of lines xx-xx.” This standard comes at the crossroads of summary, inference, and author’s purpose, but usually does not ask for summary, inference or author’s purpose. Rather, it asks the test-taker to determine what the job of a particular sentence within the passage is. It is important to note that the standard retains the phrase “to the whole passage” throughout the sequence. For this reason, the effect of the sentence to the entire passage must be considered. It may be helpful for students to understand the possible jobs of sentences: introduction, contradiction, comparison, illustration, etc. 
It may also be helpful to remind students that they can speed up answering this type of question by first only looking at the word that describes the sentence’s job, thus quickly eliminating most if not all incorrect answers. Only if there are two closely related jobs as possibilities do students need to read the entire answer choice. However, if the student does not have the time to read the entire passage, this type of question should be skipped in favor of more localized questions. 
Guiding Question: What is this sentence’s job in the passage? 
Example: In the context of the passage, the sentence in lines 12-15 has the primary function of
	providing an example of the passage’s claim that four day school weeks are harmful to learning
	contradicting the idea that budget constraints are the primary reason for a switch to four-day school weeks
	introducing the idea of flexible scheduling as an alternative to four-day school weeks
	comparing the relative successes and failures of school systems with four-day school weeks, like Newcastle’s

 
	TST 302: Interpret a clear function of straightforward paragraphs in somewhat challenging literary narratives.
This standard is an expanded version of TST 301, considering the impact of a paragraph instead of an individual sentence. At the 300 level, students may be given the overall purpose and be asked to justify that purpose through an accurate summary or paraphrase of the passage. 
Another way in which this standard is tested is through the question that asks what the passage would primarily lose if the paragraph were deleted.  If students see this question (which is actually at the 400 level or higher), remind them that the question is simply asking what the job of the paragraph is. From time to time, it will be helpful to explicitly teach students how to “read through” the question in order to simplify the task. Remind students that the question is actually simple, but the ACT is looking for ways to complicate the question and slow them down. 
Guiding question: What is this paragraph’s job in the passage?
Example:  In the fourth paragraph, the author gives the number of books sold globally in the last twenty years in order to emphasize that the books
	are more important in changing the way books are published than any others in the last two decades
	changed the way witches and wizards are seen in popular culture
	were a “fad” that would not last longer than one generation
	increased literacy among teens and young adults in all parts of the world

 
Chapter 10
Week 6 - English
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test.
	Determine whether an adjective form or an adverb form is called for in a given situation. 
	Ensure straightforward subject-verb agreement.
	Ensure straightforward pronoun-antecedent agreement. 

Mini Lessons for Week Six:  
USG 301: Determine whether an adjective form or an adverb form is called for in a given situation. 401: Use the correct comparative or superlative adjective or adverb form depending on context. 
Students simply must know the difference between “good” and “well,” “fast” and “quickly,” “less” and “fewer.” It may be helpful to point out to students that where the word is placed in the sentence can be the best indicator of an adjective (before a noun) or an adverb (behind a verb). Some second language learners may also need to be given a list of words ending in -ly which are actually adjectives. Since this is a fairly straightforward, if frustratingly persistent problem, the higher level standard (comparatives and superlatives)is also included as a reminder for extension when USG 301 is mastered.
 Guiding question: Do we need an adjective or an adverb here? 
Example 1:  The car moved along so slow that people laughed and pointed as it passed. 
	NO CHANGE
	so slowly
	with such slowness
	slowly

 
USG 302: Ensure straightforward subject-verb agreement. 402: Ensure subject-verb agreement when there is some text between the subject and verb. 601: Ensure subject-verb agreement in some challenging situations (e.g., when the subject-verb order is inverted or when the subject is an indefinite pronoun). 701: Ensure subject-verb agreement when the phrase or clause between the subject and verb suggests a different number for the verb. 
The entire sequence is given here for context. Most students (with the exception of non-native speakers) should be able to choose the correct agreement in straightforward situations.  However, it may be helpful for some students to remember two “rules:” 1) In English, the subject and verb generally share ONE “s.” That is, if the subject is plural (containing an “s”), the verb does NOT have an “s.” But, if the subject does not have an “s” (singular), the verb DOES have an “s.” 2) If  the subject and the verb are separated by one or more phrases, the phrase should be disregarded (by striking though or putting a finger on top) to judge it. 
Guiding question: Do the subject and verb match in this sentence? 
Example: Many years has gone by since we first met. 
 
USG 303: Ensure straightforward pronoun-antecedent agreement. 502: Ensure pronoun-antecedent agreement when the pronoun and antecedent occur in separate clauses or sentences. 602: Correctly use reflexive pronouns, the possessive pronouns its and your and the relative pronouns who and whom.
This question is most often tested at the 303 level through the use of singular or plural form of simple personal pronouns, but for those who struggle at this or the the 502 level, it may be helpful in practice to have students go back and circle the antecedent to compare to its pronoun. For the 602 level, direct teaching will be necessary to review the differences in its and its, and their, there, and they’re.  Students may also find the following chart helpful for the inevitable who/whom question:
 	Subject Form 
	He
	Who

	Object Form
	Him
	Whom

	Possessive Form
	His
	Whose


	Guiding Question: Which pronoun matches the antecedent?
	Example: The professors first linked computers using phone lines to communicate with his peers. 
Chapter 11
Week 6 - Reading
[image: ]
Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test.
	Recognize clear intent of an author or narrator in somewhat challenging passages.

 
Mini Lessons for Week Six:  
PPV 301: Recognize clear intent of an author or narrator in somewhat challenging passages. PPV 401: Identify a clear purpose of somewhat challenging passages and how that purpose shapes content and style. PPV 402: Understand point of view in somewhat challenging passages.
At the 300 level, this standard is a catch-all that splits in two for the remainder of the sequence. Later, the standard splits into author’s purpose and point of view. Therefore, the question that the 300 level asks is, “What did the author want to do in this passage? But at the 400  level and higher, there are two questions: “How did the author accomplish her purpose?” and “What made the author/narrator feel the way she did about the topic?”   At any level, this standard requires some amount of inferencing, however at the 300 level, students are generally given a phrase, sentence, or paragraph on which to base the inference.
Guiding Question: What does the author believe? 
Example: It is clear in paragraph 7  that the author believes that the Star Wars phenomenon shows
	an increased willingness for people to explore space
	the wish for most people to escape into fantasy
	a change from stories based on the past to those on the future
	the splitting of groups into smaller and smaller specific interests

 
Chapter 12
Week 7 - English
[image: ]
Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test.
	Use idiomatically appropriate prepositions in simple contexts. 
	Use the appropriate word in frequently confused pairs (e.g. there and their, past and passed, led and lead). 

Mini Lessons for Week Seven:  
USG 304: Use idiomatically appropriate prepositions in simple contexts. 403: Use idiomatically appropriate prepositions, especially in combination with verbs (e.g., long for, appeal to) 404: Recognize and correct expressions that deviate from idiomatic English 702: Use idiomatically and contextually appropriate prepositions in combinations with verbs in situations involving sophisticated language or complex concepts
The difficulty in teaching USG 304 is that for most sophisticated readers, it is difficult to realize how many idiomatic prepositional constructions English has. If you agree with this idea, it is probably because of your lifelong attachment to the language. Unfortunately, these expressions only become more comfortable with repeated exposure, which makes daily reading more vital. 
Guiding question: Is the preposition here used correctly?
Example: He was accustomed with the procedures for locking up at the end of the shift. 
	NO CHANGE
	by
	in
	to

 
USG 305: Use the appropriate word in frequently confused pairs (e.g. there and their, past and passed, led and lead). 603: Use the appropriate word in less-common confused pairs (e.g., allude and elude). 
When the ACT singles out certain specific words in a standard, it is almost a given that at least one of the pairs listed will be on the test. Therefore, it is important to carefully review the three in USG 305, although others have been tested for 603 including affect and effect and accept and except.
Guiding Question: Which of these is used correctly?
Example: She finally had the money for tickets, but so much time had past, they had all been sold.  
	NO CHANGE
	passed
	been past
	been passed

Chapter 13
Week 7 - Reading
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test.
	Analyze how one or more sentences in somewhat challenging passages offer reasons for or support a claim when the relationship is simple.

 
Mini Lessons for Week Six:  
ARG 301: Analyze how one or more sentences in somewhat challenging passages offer reasons for or support a claim when the relationship is simple. ARG 401: Analyze how one or more sentences in somewhat challenging passages offer reasons for or support a claim. ARG 402: Identify a clear central claim in somewhat challenging passages.
Note that at the 300 level, the claim is given to the student, and the student must then identify and analyze its support, but at higher levels, in addition to increasing text complexity, students are expected to identify the author’s claim as well. Students may ask how this standard is different from PPV standards, as both seem to deal with author’s purpose. The distinction is simple: PPV tests what the author wants the audience to do or believe after reading the passage and what bias the author or narrator has. ARG tests what points the author makes in building her argument. 
For ARG 301, it may be helpful for those students with a background in Schaffer paragraphing to identify the topic sentence, the concrete details, and commentary in a paragraph.  However, with increasing text complexity, these elements will be increasingly integrated. It may be helpful to conceive of the argument as a pyramid, with a main claim at the top, sub-claims beneath it, and individual pieces of evidence supporting the sub-claims. Rarely are the ARG standards tested in passage 1, which further explains why passage 1 is generally seen as “easier.” 
Guiding Question: How does this sentence back the author’s claim?
Example: In the passage, the author uses the analogy of the decadence of the Roman Empire in the final years before its fall in order back his claim that
	United States culture is too concerned with momentary distractions
	the United States must choose whether to decline with grace or to fall apart
	the United States has as much power over the world today as the Roman Empire had at its height
	students in the United States should learn more Ancient history

 
Chapter 14
Week 8 - English
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test.
	Delete commas that markedly disturb sentence flow (e.g. between modifier and modified element).
	Use appropriate punctuation in straightforward situations (e.g. items in a series). 

Mini Lessons for Week Eight:  
PUN 301: Delete commas that markedly disturb sentence flow (e.g. between modifier and modified element).
  There are nine standards in PUN alone that deal with comma use.  In fact, between 15 and 20 of the questions out of the 75 in the English section deal in some way with the uses of commas.  A more complete list of correct comma use can be found here. PUN 301 deals with unnecessary commas in fairly obvious circumstances.  Most students can handle the “Shatner comma,” but it may be important to remind students that commas should not separate single adjectives or adverbs from the words they are modifying unless they are in a series. This standard is most often tested with a comma present in the question. 
Guiding question: Does this comma belong here?
Example: The oncoming storm charged the atmosphere and invigorated the wild, horses. 
 
PUN 302: Use appropriate punctuation in straightforward situations (e.g., simple items in a series)
Also tested at this level would be common uses of commas such as dates and  places. Above this level, the ACT also tests commas used for long introductory elements, parentheticals, and other pauses. Questions above the 302 level are far more common than at the 302 level. It is also important to note that the ACT has not generally tested on the difference between keeping and eliminating the final comma in a series (the Oxford comma), but students should be as thorough as possible, and, if given the option should INCLUDE the Oxford comma. 
Guiding Question: Where do the commas go? 
Example: She left on April 23rd, 1985, never to return
	NO CHANGE
	left, on April 23rd
	left on April 23rd
	left, on April 23rd,

 
	 
Chapter 15
Week 8 - Reading
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Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT Reading test.
	Make straightforward comparisons between two passages.

 
Mini Lessons for Week Eight:  
SYN 301: Make straightforward comparisons between two passages. SYN 401: Draw logical conclusions using information from two literary narratives. SYN 501: Draw logical conclusions using information from two informational texts. SYN 601: Draw logical conclusions using information from multiple portions of two literary narratives. SYN 701: Draw logical conclusions using information from multiple portions of two informational texts.
The entire sequence is listed above so that it can be noted that narratives are seen as simpler and that at the highest levels, students must gather information from multiple places in two passages to infer. The important implication of this standard is that students should expect at least one of the four passages in the reading section to actually be two passages.  Without at least one paired passage section, the SYN standards cannot be easily tested. The other observation that should be made is that these questions require thorough understanding of both passages and therefore are hugely time consuming. 
At the 300 level, students may be asked simply what the two passages have in common, which may include point of view, imagery, figurative language, theme, tone, bias, or other relatively simple text identifiers. However, in addition to increasing text complexity, at higher levels increasingly students are being asked to infer using comparisons and finally apply those inferences given additional information.
Guiding Question: How are the two passages related?
Example: Passage A and Passage B both present the reader with 
	a first person account of the changes to National Parks
	the use of strong imagery to reflect a pessimistic tone 
	an extended metaphor about the nature of beauty
	an overabundance of facts and figures 

 
Chapter 16
Week 9 - Wrap up
[image: ]
Objectives: The Student Will Be Able to 
	Understand the types of questions on the ACT English test.
	Understand the types of questions on the ACT Reading test.
	Show significant growth on the ACT test

 
	At this point all students should be significantly more prepared for the ACT.  Students should have taken at least three subject area tests in English and Reading. Week nine has no new standards, so that teachers have a buffer week to account for lost days, review topics which proved especially troublesome for students, or to take an entire ACT test.  
If time allows, it would be helpful to conduct “exit interviews” with each of the students either in the form of conversations or worksheets that allow students to identify those areas that still cause difficulty or confusion for the benefit of instruction next cycle and curriculum development next year. Please send any results of these “exit interviews” to your coordinator for review. 
Chapter 17
Resources
The following are resources for your use and further curriculum Development
	ACT Standards and Information
	Practice Tests
	“Official” Test Prep Sites

 
	“Official” sites are listed last because they are less reliable with the exception of OpenEd which partners directly with the ACT. Also, it should be noted that as with any national test, the ACT continuously is adjusting its test questions and has recently revamped its standards.  So, older tests and materials will not be as effective. 
ACT Standards and Information:
Career Planning page for students, parents, counselors, and mentors
Ideas for Progress (Every Section) 
Standards by level (200, 300, etc.) 
Reading Standards by Standard (CLR, IDT, etc.)
English Standards by Standard (TOD, ORG, etc.) 
Practice Tests:
ACT Printable Practice Test 2017-2018
ACT Printable Practice Test 2015-2016 (Form 72CPRE)
ACT Printable Practice Test 2014-15 (Form 67C)
ACT Printable Practice Test 2011-12 (Form 64E)
ACT Printable Practice Test 2008-09 (Form 61C)
ACT Printable Practice Test 2005-06 (Form 59F)
Crack ACT has downloads available of every recent official test
“Official” Test Prep Sites
Kaplan
Ivy Global
Magoosh
OpenEd has resources for teaching specific ACT skills including formative assessments, games, and additional practice.  
Peterson’s (through Nelnet - you will need an access code from your librarian) 
Varsity Tutors offers an ACT QOTD for each section
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